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Abstract 
This research aimed to improve the students understanding vocabulary meaning of a 
descriptive text through context clues strategy to the eighth-grade students of MTs 
Negeri 1 Pontianak. The research was a classroom action research that comprised of 
planning, acting, observing, and reflecting. This study had three cycles. The subjects of 
the research were VIII E, with 42 students. The researchers used observation and 
measurement tests to collect the data. The tools were an observation checklist, field 
note, and a vocabulary test. The result showed that Context clues strategy had improved 
students understanding vocabulary meaning, in adjectives vocabulary in the descriptive 
text. The clues were useful in helping the students to guess the meaning of unfamiliar 
words. (1) For the synonym the student had to pay attention to the word “also”, “and”, 
“or”, and “commas”. (2) Antonym, “but”, “however”, “or”, and “commas”. (3) 
Definition, “means”, “that is”, “semicolon”, “full stop” or “parentheses”. (4) 
Explanation, “such as” and “the example”. By then, the students could find the 
meaning of the word easily it ultimately makes the achievement improved significantly. 
In conclusion, teaching vocabulary meaning by using context clues strategy successfully 
improved the students’ understanding of the vocabulary meaning of the descriptive text. 
 
Keywords: Context Clues Strategy, Vocabulary Meaning, Descriptive Text, 
Classroom Action Research 
 
 
INTRODUCTION 
Vocabulary is one of the important 
aspects for the students in learning a language 
because it has some components to mastering 
such as meaning, form, and the use of the 
word itself. It might be impossible to learn a 
language without mastering vocabulary. 
Vocabulary plays an important role for those 
who want to comprehend and produce 
language well. In junior high school, 
vocabulary is one of the important aspects that 
should be acquired in learning the four 
language skills. Students should have enough 
words to reach the goal of the curriculum. The 
students should have many words because by 
having more words they will find an easy way 
to improve their achievement of four skills. In 
reading skills, students need the vocabulary to 
understand the author’s purpose from the 
written materials.  
Based on the observation and the 
discussion with the English teacher of MTs 
Negeri 1 Pontianak, I found it that the students 
of grade, the eighth still get the difficulty in 
comprehending the specific information of 
reading the descriptive text. Besides, the 
students have a problem in vocabulary, they 
still found it difficult to understand the 
meaning of vocabulary items. In the 
descriptive text, the students cannot 
understand the meaning of adjective words. 
From all the problems, the student has an 
opinion that English is very difficult. 
Considering the problems faced, the 
researcher interested to do a research in 
applying context clues strategy in the 
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teaching-learning activity. Based on the 
description on the background above, the 
researcher formulates the problem: How does 
context clues strategy improve the students’ 
understanding vocabulary meaning of 
descriptive text at VIII E grades of MTs 
Negeri 1 Pontianak. Based on the research 
question above, the purpose of this research is: 
To improve the students’ understanding 
vocabulary meaning of descriptive text 
through context clues strategy at VIII E grades 
of MTs Negeri 1 Pontianak. Considering the 
research question stated previously, the 
hypothesis of the research is Context Clues is 
able to improve students’ understanding 
vocabulary meaning. 
Vocabulary is a collection of words that 
are part of a particular language and are used 
to compose sentences. According to Hornby 
(1995, P. 959) states that vocabulary is the 
total number of words which make a language. 
It means vocabulary is the key to understand 
another language. By enriching vocabulary 
and being able to use vocabulary will be able 
to express ideas in communicating more 
easily. 
Vocabulary plays a necessary role in 
learning a language so that it can help 
language learners to be able to understand and 
use language, especially a foreign language as 
according to Ur (1996, P.60) vocabulary can 
be defined, roughly, as the words people teach 
in the foreign language. It means vocabulary 
is written or spoken as a symbol of an idea in 
foreign language introduced to learners. The 
teacher teaches new words in a foreign 
language, it means the teacher teaches 
vocabulary. From the definitions above, it can 
be concluded that vocabulary is a number of 
words or stock of words with their meaning 
which makes up a language and used by a 
person. 
According to Ur (1996, P.60-62), there 
are some aspects of vocabulary that should be 
mastered by students, (1) Pronunciation and 
Spelling. The students have to know what a 
word sounds like (its pronunciation) and what 
it looks like (its spelling). By learning 
pronunciation and spelling students will know 
in saying new words they will learn. 
Especially in learning foreign languages. (2) 
Grammar. The grammatical rules should be 
understood by student when they learn a set of 
new words. Learning the rules of grammar is 
very important to know the rules used in a 
language, because each language has rules of 
grammar. (3) Meaning. The meaning of words 
is primarily what is refers to in the real world, 
its denotation. A less obvious component of 
the meaning of an item it is connotation: the 
association, or positive or negative feeling it 
evokes, which may not be indicated in a 
dictionary definition. A more subtle aspect of 
meaning that often needs to be taught is 
whether particular item is the appropriate one 
to use in a certain context or not. 
Fries (1973) as cited (in Arbainaya, 
2012) classifies English vocabulary or word 
into four types, they are: (1) Content words. 
Content words represent the name of objects 
or things, that is concrete noun (mosquito, 
disease, insect), an action that is verb 
(reproduce, bite, fly), and the qualities of these 
things, that is adjective (big, strong, sharp) and 
adverb (field, corner). (2) Function words. 
Function words are words which are used as a 
means of expressing relation grammar and 
structure. According to Collier-Macmillan 
(1971) the words which are included in 
function word are articles (the, a, and an), 
auxiliary verbs (are, be, have, do, etc.), 
conjunctions (and, but, or, because, after, 
etc.), preposition (in, at on, during, until, etc.), 
pronoun (I, you, him, her, them, etc.), noun 
determiner (which, this, that, each, much, 
some, many, etc.), substitute nouns (all, little, 
some, such, etc.), intensifier (almost, enough, 
quite, rather, etc.), and special expression such 
as the indefinite pronoun (anybody, anyone). 
(3) Substitute words. Substitute words are 
words which represent the individual things or 
specific action as substitutes for whole form 
classes of words. In other words, substituted 
words are indefinite pronouns such as 
anybody, anyone, anything, everybody, 
nobody, nothing, etc. (4) Distributed words. 
Distributed words are words distributed in use 
according to grammatical matter as presence 
of a negative such as, either, too, or yet. 
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According to Djuharie (2007), the 
purpose of the descriptive text is to describe 
someone, something, a certain place, or 
animal. In other words, descriptive text is a 
text that describes something according to its 
characteristics. Djuharie (2007) explains the 
generic structures of descriptive text. Generic 
structures of a descriptive text are as follows: 
a) Identification. An introduction is the part of 
the paragraph that introduces the character or 
subject that will be described. b) Description. 
A description is the part of the paragraph that 
describes the character, inform the features of 
the subject, such as; the psychology’s 
character, behavior, physical appearances, 
qualities, and etc. In short, descriptive text has 
two characteristics. Those are identification or 
character recognition from the text and 
description that is the description of the 
character. Descriptions are about sensory 
experiences related to how things look, sound, 
feel. Mostly about visual experiences, but 
descriptions also relate to other types of 
perception. The purpose of this text is to 
describe a certain people, places, or 
something. 
According to Roell (2018) there are four 
types of context clues, there are: synonym, 
antonym, definition, and explanation. (1) 
Synonym context clues will have words 
nearby that means the same thing. A word has 
a similar meaning with another word but 
different in writing. The sentence uses a 
similar word to help explain the meaning of 
the word or the vocabulary. The clues to the 
synonym include words “also”, “and”, “or”, 
and “commas”. (2)    Antonym context clues 
will have words nearby that mean the 
opposite. The sentence uses a word with an 
opposite definition to give the meaning of the 
vocabulary word. The opposite definition will 
direct students to the meaning of an unknown 
word. Words like “but”, “however”, “or”, and 
“commas” may signal contrast clues. (3) 
Definition context clues describe the meaning 
of the word directly. Definitions of the 
unknown word usually follow the word. The 
definition of context clues describes the 
meaning of the word immediately after its use. 
Clues to definition include “means”, “that is”, 
“semicolon”, “full stop”, and “parentheses”. 
(4) An explanation or illustration can also 
show the context of the word. This type of 
context clue uses examples to help the reader 
infer the meaning of the vocabulary word. 
Words “such as” and “the example”. 
Krantz and Joan Kimmelman (in Malik, 
2016) suggest that there are some advantages 
and disadvantages of using contextual clues. 
(1) The students do not have to memorize a list 
of words and definitions. (2)They become 
aware of the meanings of word in different 
passage. (3)They use the skill only when they 
come across difficult words in text, 
newspaper, novels, and so on. (4)They read 
and understand general vocabulary without 
needing precise definitions; general meanings 
usually enable them to continue reading. 
(5)Encourage the readers to develop the 
quality of taking risks and make them more 
confident and independent in their approach to 
reading. (6) They read and understand precise 
meanings of subject terms on which they will 
be tested. 
The disadvantages, it is difficult to guess 
the meaning of unfamiliar words if the 
students do not have knowledge about parts of 
speech or they have no experiences to decide 
whether the unknown word is a noun, adverb, 
verb, and so on. They will be unable to choose 
the most suitable meaning of the unknown 
word because they do not understand the clue. 
So, finally, they will look up the words' 
meaning in a dictionary. 
The procedures of applying the Context 
Clues Strategy in teaching vocabulary 
meaning (Denton et al., 2007, p.206-208): (1) 
Place 4–6 more sentences on the overhead. 
These sentences can easily be taken directly 
from your students’ science or social studies 
texts, or you can write sentences using any 
content that is relevant to your students’ 
curriculum. (2) Give students a copy of the 
sentences. (3) Review the following chart. (a) 
Reread the sentence that contains the 
unknown word. Be on the lookout for signal 
words or punctuation. (b) Reread the 
sentences before and after the sentence that 
contains   the unknown word. (c) Based on the 
clues, try to figure out the meaning of the 
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word. (d)Insert your meaning in the original 
sentence to see whether it makes sense. . (4) 
Lead the students through finding the meaning 
of the underlined word in the first sentence by 
looking for definition context clues. (5)Allow 
partners 3 to 4 minutes to find the meaning of 
the underlined word in the second sentence by 
looking for definition context clues. Circulate 
around the room and be available for 
guidance. After 3 to 4 minutes, work through 
the sentence on the overhead with the class. 
Follow the same procedure for the last two 
sentences.  
The researcher modified the Steps of 
Applying Context Clues Strategy: (1) Asking 
some students to share what they know about 
descriptive text. (2) Telling students the topic 
and the objective of the study. (3) Giving a 
brief explanation about descriptive text based 
on the topic chosen. (4) Showing the chart 
which simply lists the different types of 
context clues in front of the class; for example, 
showing it by using projector. (5) Explaining 
each of context clues with the sample 
sentences while pointing to the chart. (6) 
Guiding students to find meanings of 
unfamiliar words based on clues in the sample 
sentences by following the instructions of 
context clues technique. (7) Grouping 
students in partnership. (8) Giving each 
partnership a copy of a short descriptive 
passage as a practice to find meanings of 
unfamiliar words based on clues in the 
sentences by following the instructions of 
context clues technique. (9) Guiding the 
students to read aloud the descriptive text. (10) 
Giving each partnership a copy of chart to 
guide their work. (11) Guiding students to find 
the unfamiliar words. Be on the lookout for 
signal words or punctuation. (12) Guiding 
students to reread the sentences before and 
after the sentence that contains the unknown 
word. (13) Guiding students to figure out the 
meaning of the word based on the clues. (14) 
Guiding students to insert their meaning in the 
original sentence to see whether it makes 
sense. (15) Circulating around the room and 
being available for guidance. (16) Guiding 
students to make a brief conclusion of the 
lesson. (17) Evaluating the whole activities 
that have been done. 
METHOD 
In conducting this research, the 
researcher applied Classroom Action 
Research as a research methodology. Burns 
(1999, p. 30) state CAR is the systematic 
collection of information that is designed to 
bring about social change. The definition 
above give a clear explanation that classroom 
action research aims to bring about 
improvement and change in practice.  
Meanwhile, Creswell (2008, p. 597) 
defines that action research as systematic 
procedures done by teachers (or other 
individuals in an educational setting) to gather 
information about, and subsequently improve, 
the ways their particular educational setting 
operates, their teaching, and their student 
learning. 
 
Figure 1. Generic Model of CAR by 
Kemmis and Mc Taggart (1988). 
Classroom Action Research in this 
context uses the model developed by Kemmis 
and Mc Taggart (cited in (Burns, 1999). 
Kemmis and Mc Taggart (cited in (Burns, 
1999 p.32) state, “classroom action research 
occurs through a dynamic and complementary 
process, which consists of four essential 
moments of planning, action, observation and 
reflection”. 
In the stage of planning, the researcher 
and the teacher make some planning. The   
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following activities are designing lesson plan 
and preparing the materials. The lesson plan 
consist of: specific instructional objectives, 
the instructional materials and the procedure 
of assessment. Then, in the stage of acting, the 
researcher takes action based on the lesson 
plan that has made. In the stage of observing, 
the researcher observed the learning process 
objectively. In the stage of reflecting, the 
researcher will analyze the data and reflect on 
the outcome. If there is some problems the 
researcher needs to re-planning the next 
activity or move to the next cycle and 
unfinished problem will be solved. The 
participant of this research is the students of 
VIII E of MTs Negeri 1 Pontianak. The class 
consist of 42 students. The researcher chooses 
the VIII E class as the participant because the 
English teacher said that VIII E class need to 
improve their understanding vocabulary 
meaning because the class has the lowest 
score. 
In gathering the data, the researcher used 
observation and measurement test (a test was 
given after the teaching process using context 
clues strategy in every cycles of teaching) as 
the technique of data collection. The tools of 
data collecting of this research were 
observation checklist the table contains some 
information related to the students and teacher 
activity in the classroom while context clues 
strategy being implemented. Field note was 
constructed by the researcher to record 
important events in every meeting during in 
teaching and learning process. The researcher 
used the vocabulary test, which is arranged in 
fill in the blank. 
 
Table 1. Standard Minimum Score 
Total Individual 
Score 
Category 
0 – 74 Not Passed 
75 – 100 Passed 
 
RESULT AND DISCUSSION  
Result 
The researcher presents the research 
findings and discussion. It is about the result 
of classroom action research. The researcher 
takes it to find out how can Context Clues 
improves students understanding vocabulary 
meaning. 
In the first cycle the researcher explained 
the material about the vocabulary used in the 
descriptive text. The researcher explained the 
adjectives vocabulary that exists in descriptive 
text with the theme “Elephant”. Then, the 
teacher gave the instructions what the students 
had to do in Context Clues strategy. When 
Context Clues strategy was implemented, the 
teacher managed the students in pairs and 
gave each pair the text. The students asked to 
reread the sentence that contained the 
unknown adjective word and be on the 
lookout for signal words or punctuation. 
After the students found the unknown 
word, they must write the word in the table 
that already distributed and found the 
synonym and antonym to understand the 
meaning. Next, the students reread the 
sentences before and after the sentence that 
contains the unknown word and tried to 
determine whether it is a synonym, antonym, 
definition, or explanation, of context clues. (1) 
For the synonym the student had to pay 
attention to the word “also”, “and”, “or”, and 
“commas” to help explain the meaning. (2) 
Meanwhile, for the antonym the student had to 
pay attention to the word “but”, “however”, 
“or”, and “commas” to give the meaning. (3) 
Then for the definition the student had to pay 
attention to the word “means”, “that is”, 
“semicolon”, “full stop” or “parentheses”. (4) 
Whereas, for the explanation the student had 
to pay attention to the word “such as” and “the 
example” to help infer the meaning of the 
vocabulary word. Based on the clues provided 
in the sentences, the students tried to figure 
out the meaning of the word. However, 
unfortunately, some students did not search 
the adjective word in the sentence. Some 
students got confused about how to 
understand the unknown word. Some students 
got confused about the rule of learning 
strategy. 
Based on the reflection of the first cycle 
the researcher found that the teaching and 
learning process run well. Some students 
showed their interest in the teaching and 
learning process by using context clues 
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strategy. The students looked enthusiastic in 
understanding the vocabulary meaning 
through context clues strategy. In this cycle, 
the students had used the clues in synonym by 
using the “commas” the students could 
understand the word large and the synonym is 
huge and the word small the synonym is little. 
Also, the clue of the synonym that is “and” the 
students understand the word big and the 
synonym was wide. For the clues of the 
antonym by paying attention to the clue “but” 
the students could understand the word 
quickly, and the antonym is calm. For the clue 
of the definition is “full stop,” the student 
could understand the word intelligence. 
However, there were an only little number of 
students who were very active and interested 
in the learning process and searched the 
vocabulary meaning based on the clue 
provided in the sentence while the rest still 
less active. Some students got confused about 
how to use context clues strategy.   
The result of cycle 1: 
a) 10 students scored above 75 (24%) 
b) 32 students scored below 75 (76%) 
So, the researcher decided to continue the 
research to the next cycle. Then, the 
researcher has to explain a clearer explanation 
of how to use context clues strategy. 
In the second cycle, the researcher 
explained the material about adjectives 
vocabulary that exist in descriptive text with 
theme “OWL”. Then, the teacher gave the 
instructions what the students had to do in 
Context Clues strategy. When implemented 
Context Clues strategy, the teacher managed 
the students in pairs and it gave each pair the 
text. The students asked to reread the sentence 
that contained the unknown adjective word 
and be on the lookout for signal words or 
punctuation. After the students found the 
unknown word, they must write the word in 
the table that already distributed and found the 
synonym and antonym to understand the 
meaning. Next, the students reread the 
sentences before and after the sentence that 
contains the unknown word and tried to 
determine whether it is a synonym, antonym, 
definition, or explanation, of context clues. (1) 
For the synonym the student had to pay 
attention to the word “also”, “and”, “or”, and 
“commas” to help explain the meaning. (2) 
Meanwhile, for the antonym the student had to 
pay attention to the word “but”, “however”, 
“or”, and “commas” to give the meaning. (3) 
Then for the definition the student had to pay 
attention to the word “means”, “that is”, 
“semicolon”, “full stop” or “parentheses”. (4) 
Whereas, for the explanation the student had 
to pay attention to the word “such as” and “the 
example” to help infer the meaning of the 
vocabulary word. 
Based on the clues provided in the 
sentences, the students tried to figure out the 
meaning of the word. The students looked 
very interested and enthusiastic when doing 
the activity. The students learn how to know 
the unknown word by using synonyms, 
antonyms, definitions and explanations. They 
become more interested and motivated to 
learn vocabulary meaning. The students 
experienced to understand vocabulary 
meaning because they pay attention to the 
instruction in the sentence whether synonym, 
antonym, description or explanation. But 
some students still got confused about how to 
find the meaning of the adjective word that 
were underlined it was because they could not 
identify the clue well. Finally, based on the 
teacher’s elicitation in the closing activity, it 
was found the students enjoyed during the 
lesson. 
The reflection of the second cycle, the 
researcher found that there was a significant 
increasing number of student involvement in 
the second cycle. The students looked 
enthusiastic to understand the vocabulary 
meaning through context clues strategy. In 
this cycle, the students used clues of context 
clues. The first the students used a synonym, 
and the clue is “or” to infer the meaning of 
oval and the synonym was round and for the 
word complete dark, the student had 
understood the synonym was poor light. For 
the clues of definition, the students had paid 
attention to the clues of the word “means” to 
get the meaning of the word imprisoned. Also, 
the clues in definition the students had to pay 
attention to the clues “that is” to infer the 
meaning of word solitary. The clue of 
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definition that is “full stop” helped the 
students understand the meaning of the word 
nocturnal. 
However, there were only a few students 
who could reach the score above the passing 
grade were (75). It is 52%, the rest only 
reached the score below the passing grade. 
While the result of cycle II: 
a) 20 students got scored above 75 (52%) 
b) 22 students got scored below 75 (48%) 
Besides, the students score in the vocabulary 
test is getting higher. However, some students 
still need more helps from the teacher, such as 
how to understand the clues of definition, 
there was the word “means”, “that is”, 
“semicolon”, “full stop”, and “parentheses”. 
That is why the third cycle still needed to be 
conducted. 
In the third cycle, the researcher 
explained the material about adjectives 
vocabulary that exist in descriptive text with 
theme “Cheetah”. Then, the teacher gave the 
instructions what the students had to do in 
Context Clues strategy. After that, the students 
in the pair asked to read the descriptive text 
and found the adjective word that exists in the 
text. The students asked to reread the sentence 
that contained the unknown adjective word 
and be on the lookout for signal words or 
punctuation. After the students found the 
unknown word, they must write the word in 
the table that already distributed and found the 
synonym and antonym to understand the 
meaning. In this cycle caused by Context 
Clues strategy has made the students more 
active and enjoyed the lesson. In addition, it 
had made the students increase their score 
achievement. It was because the Context 
Clues Strategy, especially in the clue of 
definition on the use of the punctuation and 
the word “means”, “that is” as a keyword (clue 
reference). In conclusion, either the learning 
atmosphere or the students’ engagement in the 
learning process is getting higher. As a result, 
almost all the students pass the minimal 
passing grade. 
Based on the reflection in the third cycle 
no more problem in finding the word meaning 
from the clues of the synonym, antonym and 
explanation. There was only a problem in 
identifying the clue of definition. However, by 
guiding the students in how to identify the use 
of the certain word reference such as “means”, 
“that is”, the punctuation of the full stop 
students finally aware the clue of definition. 
As a result, there was only one student who 
did not set the score below 75 while the rest 
were successful. 
While the result of cycle 1I: 
a) 22 students got scored above 75 (98%) 
b) 1 students got scored below 75 (2%) 
The result of the test in cycle II showed that 
from 42 students there was 1 student that got 
a score below 75. The highest score was 100 
and the lowest score was 60, the mean score 
was 89, 04. In conclusion, the students’ score 
passed the criteria of success, so the researcher 
stopped the research because 98% of the 
students passed KKM (75) and the quality was 
very good. 
Based on the data shown, the researcher 
concluded that context clues strategy can 
improve the student mastery of understanding 
vocabulary meaning in reading descriptive 
text. In cycle I the result of students was low, 
in cycle II the result of students still needed 
much effort, and in the cycle III the result of 
students was very good because the researcher 
can repair all aspect that according the 
research can support the research. The 
improvement in the third cycle not only 
appears in the test's result but also in the 
teacher and the student activity. 
Discussion   
Based on the data collecting and findings, 
context clues strategy can improve students’ 
mastery of understanding vocabulary meaning 
in reading descriptive text. The mean score of 
the students improved from 60, 23 become 89, 
04. In applying the strategy, the students 
looked very interesting because they learned 
how to understand the unknown vocabulary. 
The students search the adjectives word. They 
learned how to find the meaning of the 
unknown word. The students learned how to 
understand the vocabulary meaning through 
the clues of context clues strategy. The 
students were very interested and motivated to 
learn vocabulary meaning. The students 
experienced to understand vocabulary 
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meaning because they pay attention to the 
instruction in the sentence whether synonym, 
antonym, description or explanation. In the 
first cycle, the students had used the clues in 
synonym by using the “commas” the students 
could understand the word large and the 
synonym is huge and the word small the 
synonym is little. This strategy really 
encouraged the students to actively involve 
the teaching and learning process. In the 
second cycle the students had used the clues 
of definition, the students had paid attention to 
the clues of the word “means” to get the 
meaning of the word imprisoned. For the third 
cycle, the students had used the clues of 
explanation that was “the example” to infer 
the meaning of the word fastest. The clues of 
antonym that was the word “but” that help the 
students understand the word sonorous and the 
antonym is calm. The students were very 
enthusiastic to understanding vocabulary 
meaning and very satisfied when the students 
can fill the blank space of the sentence become 
make sense sentence. Besides that, when the 
teacher asked the students to found the 
meaning of the adjective word in synonym 
and antonym the students looked very 
enthusiastic and confident. The students 
understand the vocabulary meaning properly. 
The finding in within the three cycle 
shows that Context Clues strategy improved 
student mastery of understanding vocabulary 
meaning. It made the students happy and 
enthusiastic in the teaching and learning 
process. It was consistent with the previous 
research finding Almunawaroh (2016), and 
Malik (2016). In applying Context Clues 
strategy, the researcher found some obstacles 
such as, some students still used the dictionary 
to search the meaning of the unknown word, 
cheats on his friend’s job, did not pay attention 
and busy with their friends, and did not work 
together in pairs. However, implementing 
Context Clues Strategy needs teacher’s 
guidance, especially in the way of how to 
identify the kind of clues as well as the word 
references and punctuations that are usually 
used in each Context Clues. 
 
CONCLUSION AND SUGGESTION 
Conclusion  
The finding shows that the students took 
part actively during implementing Context 
Clues in the classroom. The students used the 
clues in synonym by using the “commas” to 
understand the words; large and the synonym 
was huge, small the synonym was little, and 
the word grasslands and the synonym was 
treeless. The students used clue of the 
synonym that was “and” to understand the 
words; big and the synonym was wide, strong, 
and the synonym was powerful, and the word 
clever the synonym was skillful. The clue “or” 
from synonym to understand the meaning of 
words; oval and the synonym was round, 
complete dark the synonym was poor light. 
For the clues of the antonym by paying 
attention to the clue “but” the students could 
understand the words; quickly the antonym 
was calm and sonorous the antonym was 
calm. For a definition the clue was “full stop,” 
the student could understand the words; 
intelligence and nocturnal. The clues of the 
word “means” to get the meaning of the word 
imprisoned. Also, the clues in definition the 
students had paid attention to the clues 
“commas” to infer the meaning of word 
solitary. The clues of explanation that was 
“the example” to help the student infer the 
meaning of the word fastest. The students 
were very interested in learning vocabulary 
meaning. It motivated most students; they 
were enthusiastic and raced each other to 
finish the task. The improvement also can be 
seen from the results of the students' scores. 
The criteria improvement of Context Clues 
Strategy is 89, 04, and it categorizes it well to 
excellent. The mean score in the first cycle is 
60, 23 (poor to average), the second cycle is 
73, 33 (average to good), and the third cycle 
89, 04 good to excellent). 
Suggestion 
There are some suggestions that the 
researcher would like to propose based on the 
data analysis of the research and conclusions. 
First, Context Clues Strategy is recommended 
to the English teacher as the alternative to 
teaching English understanding vocabulary 
meaning of Descriptive Text. Second, English 
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teacher is suggested to explain using Context 
Clues Strategy to the students to avoid 
misunderstanding in implementing English 
understanding vocabulary meaning. Third, in 
using Context Clues Strategy the teacher 
should make sure that has a very good 
preparation. The last, the teacher should 
manage the time and effectively in the 
classroom to create a good atmosphere and 
comfortable during the teaching and learning 
process. 
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